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ABSTRACT This study explains the importance of teaching academic Turkish to foreigners who complete a
preparatory language course and its role in increasing their academic performance. This study was conducted
using a qualitative research method. Academics from the university’s different departments who have foreigners
in their own classes participated in this application. In the study “Teaching Turkish for Foreigners,” the “semi-
structured interview form” that consists of valid questions depending on the views of the experts who conducted
the research was applied. The academics who took part in this application were named A1, A2, A3,… to ensure
their privacy. The content analysis was carried out; the available data were reviewed and interpreted. The results
of this study show that academic language should be taught solely by the field specialists and that the basic
quantitative terms which establish the infrastructure for engineering classes, for example, should be given within
the borders of TOMER.

INTRODUCTION

The definition of the word “academic” in the
Turkish dictionary is “1. of or relating to an acad-
emy, 2. of scientific quality.” Academic Turkish
is quite different from the written language and
daily language. This is because academic lan-
guage covers concepts and terms of different
branches of science. Academic Turkish includes
a variety of words and texts (sample articles, re-
ports, research articles, and summaries). Being
able to read, understand, and write in Academic
Turkish will be of great assistance to people
studying in an academic field. Academic language
is objective and generally contains sentences in
the passive voice. Cautious definitions are used.
Texts of references from other writers are includ-
ed and general terms are used. Strong sentences
that explain the issue precisely are preferred.
Connecting words are commonly employed so
as to establish the meaning relationships between
paragraphs.

An advanced level of Academic Turkish is
very challenging for all learners. Every student
uses learning materials that cover reading, com-
prehension, and speaking and writing skills. Stu-
dents who learn academic language face the prob-
lem of being able to speak in a very limited way
outside school. Bailey states that academic lan-
guage may include general usages and words of
specific terms, and also special or complex gram-
matical structures (2015).

Krashen, claims that academic language com-
petence is made up of two fundamental elements
(2015):

•  Academic grammar
•  Subjects that require expertise
The term “Academic Turkish” may have nu-

merous different meanings. One  of these mean-
ings is the writing of academic texts, and another
one is academic terms and concepts. Once for-
eign students who come to Turkey for educa-
tion learn general Turkish at the undergraduate
as well as postgraduate levels, the next funda-
mental step for them is to become familiar with
the academic terms concerning their subject of
study. These foreign students will have to know
enough about academic text writing in order to
produce theses, articles, and papers, all of which
require academic language. At this stage, stu-
dents will need to know how an academic text is
created.

Importance of Teaching Academic Turkish for
Foreign Students

On September 25, 2014 the Presidency for
Turks Abroad and Related Communities sent the
draft text of “Guide for Teaching Turkish” to
TOMER institutes for students that come to
Turkey with a Turkey Scholarship. The guide
suggests that foreign students that study at
TOMER institutes should be given an “Academ-
ic Turkish” course: “A part of Turkish prepara-
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tory education period is commited to the general
title of Academic Turkish which includes Turk-
ish vocabulary and technical texts concerning
your field of study, and also to field Turkish which
includes speaking and writing patterns that you
will encounter in your department. Your atten-
dance in Academic Turkish lessons is of utter
importance. You are also supposed to partici-
pate in social and cultural activities organized
by your Turkish teaching institute to support
your language learning.” Based on this text, for-
eign students are supposed to enlarge and im-
prove the vocabulary in their fields, to know
enough Academic Turkish to be able to under-
stand technical texts, to become competent in
writing academic texts in their fields, and also to
speak.

In accordance with draft given lesson hours
and content, Turkish Teaching Application and
Research Centers carry out studies on teaching
Academic Turkish lessons in addition to general
Turkish teaching. For this purpose, official cor-
respondence was done with departments, who
were asked to send articles and texts including
terms and concepts at introductory-level cours-
es in their fields. These texts are examined, sam-
ple texts and study papers are prepared for for-
eign students, and they are given Academic Turk-
ish courses. The content of the course covers
explanations of academic terms, and concepts
from many fields of sciences and example sen-
tences that explain the subject are included. Stu-
dents are assigned to give oral presentations in
their fields, which aims to improve their academ-
ic speaking skills. When it comes to academic
writing, some applications are performed as a
response to the question “How is an academic
text written?”

All these practices are aimed at improving
the educational quality of foreign students who
finish general Turkish courses in TOMER insti-
tutes and continue their education in faculties or
schools of higher education, increasing their
motivation in lessons, helping them to adapt, and
eventually raising their levels of achievement. If
this is not successful, these foreign students will
not only experience failure in their courses but
they will also have difficulty adapting to the so-
ciety and culture in which they live.

There is no specific curriculum for courses
of teaching Academic Turkish to foreigners.
There is no discussed, designed, or tested study
regarding this course yet except for the draft plan

sent by the YTB (Presidency for Turks Abroad
and Related Communities). This is because teach-
ing Academic Turkish to foreigners is a very
novel field in our country. There is a very small
number of accomplished Academic Turkish ex-
perts in this field. Another problem is that there
is a lack of sufficient scientific resources (books,
CDs, journals, articles, papers, and so on) that
Academic Turkish experts need for their research
in this field. In addition to this, there are no course
materials that can be used by Academic Turkish
experts to teach foreigners. The TOMER insti-
tutes in charge of teaching these courses make
the necessary preparations for the course con-
tent by themselves and apply them.

The Importance of Lifelong Learning in
Teaching Academic Turkish to Foreign Students

The notion of lifelong learning is a process
that continues throughout life with the aim of
survival and self-development. Within the frame-
work of this educational process, students are
conscious that they are responsible for their own
learning and education.

According to European Adult Learning Glos-
sary, Level 1 (2008) Lifelong learning,  all learn-
ing activity undertaken throughout life which
results in improving knowledge, know-how, skills,
competences and/or qualifications for personal,
social or professional reasons.

According to Love (2011),
• Self-motivated learning throughout a life-

time,
• Self-assessment,
• Planning, including formulation of goals

and identification of learning resources,
• Professionalism and mastering competen-

cies that are of value in the market place,
and

• Learning fort he value of learned individ-
uals to the world at large.

Foreign students who learn academic Turk-
ish will make use of the acquired knowledge in
their lifes and occupations. For that reason life-
long learning is vastly important in academic
Turkish educational process.

METHODOLOGY

A qualitative research method was used in
this study. A qualitative research method is a
kind of research that does not include any sta-
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tistical procedures or any other numerical tools
for evaluating data (Altunisik et al. 2005). This
method is one of the information gathering and
producing tools devised by people to discover
the details of a social system shaped by the peo-
ple themselves (Ozdemir 2010). Scholars from
different departments of an engineering faculty
were included in this study in order to identify
the importance of Academic Turkish in teaching
foreigners Turkish. In the study “Teaching Turk-
ish for Foreigners,” the “semi-structured inter-
view form” that consists of valid questions de-
pending on the views of the experts who con-
ducted the research was applied to 18 experts in
engineering (two experts from each field of the
engineering faculty). Using the semi-structured
interview technique, it becomes possible to main-
tain the interview by complying with the pre-
designed interview protocol. Therefore, more
systematic and comparable knowledge can be
presented (Turnuklu 2000).

Basic Problem Statement

Foreign students who have not taken an ‘Ac-
ademic Turkish’ course at TOMER institutes
have a hard time with the terms and concepts in
the courses of their fields at their faculties, which
puts an extra burden on the shoulders of the
academics who teach those courses, and has a
negative effect on the education process.

Objective of the Study

The objective of this study is to make up for
the foreign students’ deficiency in faculty cours-
es with the terms and concepts of their fields
and to pave the way for efforts to eliminate the
negative effects of these deficiencies on both
academics and the process of teaching and learn-
ing. This study also aims to prove the signifi-
cance and essential nature of Academic Turkish
lessons for teaching Turkish to foreigners.

Limitations

This study is limited to 9 engineering depart-
ments at Sakarya University: Computer Engineer-
ing, Environmental Engineering, Electrical-Elec-
tronics Engineering, Industrial Engineering, Food
Engineering, Civil Engineering, Geophysical En-
gineering, Mechanical Engineering, Metallurgi-
cal and Material Engineering.

Work Group

The data of this study were gathered from
academics from different departments of the En-
gineering Faculty at  Sakarya University. The
work group of this study is composed of two
academics from different departments of the En-
gineering Faculty at Sakarya University.

Data Gathering Tool

The “semi-structured interview form,” which
consists of valid questions, was applied to aca-
demics and their perception of the importance of
teaching academic terms when teaching Turkish
to foreign students was measured. So, the qual-
itative data were gathered with the use of an in-
terview form and interview technique and with
the help of voice recording devices. The inter-
view consisted of asking questions and gather-
ing responses (Tekbiyik and Akdeniz 2008).

The interview form was created by research-
ers and it was composed of questions that were
examined by three academics in terms of their
content validity. The “validity” of the research
was maintained by quoting from experts’ opin-
ions that make up codes and categories. The
rough data in the research were converted into
codes and categories by the researcher, and thus
their reliability was ensured.

Analysis of the Data

The voice recordings from the interviews
were transferred to a computer as rough data.
After saving the interviews, the codes and gen-
eral categories that defined them were specified
in the light of the field literature and data gath-
ered; the voice recordings that were converted
into text form were decoded with the help of these
codes and  categories.

Content analysis was used for the decoding
of the data from the academics. “Categorical data
analysis,” a type of content analysis, was em-
ployed in the study. First the data were coded in
categorical analysis. The coding system used in
this study while quoting from the views of aca-
demics is as follows: A1; the first academic, F;
female, M; male. The main categories found dur-
ing the data analysis are given below:

(1) Evaluating academics’ perceptions of
“Academic Turkish for foreign students.” (2)
Identifying the most common foreign language
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origins of terms and concepts that appear in field
courses. (3) Evaluating academics’ awareness of
the importance of Academic Turkish for foreign
students’ education. (4) Finding out whether for-
eign students that study at faculties face any
difficulties in following their field courses. (5)
Measuring the contribution of foreign students’
competence in academic Turkish to academics’
lectures in their fields. (6) Evaluating the neces-
sity of teaching Academic Turkish courses at
TOMER institutes. (7) Do academics think that
academic Turkish lessons should be taught by
field experts or Turkish experts? Why? (8) Should
academic Turkish lessons be given to students
prior to their undergraduate / postgraduate de-
gree or along with their degree? Why? (9) How
do academics think that the Academic Turkish
lessons should be taught?

FINDINGS  AND  DISCUSSION

Evaluating Academics’ Perceptions of
“Academic Turkish for Foreign Students”

The majority of the academics (A2, A3, A4,
A14, A9, A10, A5, A13, A1, A15, A16, A11, A12,
A17, A18, A8) think that the term “Academic
Turkish” means the language of the field which
contains occupational terms. Academic A6, how-
ever, asked if “Academic Turkish lesson for for-
eigners” means the “terms and concepts of the
field or techniques and methods used for aca-
demic studies” and expressed the need to be clear
on this.

1. Identifying the Most Common Foreign
Language Origins of Terms and Concepts
that  Appear in Field Courses

The majority of the academics (A1, A2, A6,
A4, A3, A14, A9, A10, A5, A16, A11, A15, A17,
A18, A12, A8, A7) stated that English is the for-
eign language for field courses, whereas one of
them (A13) said it is Latin.

2. Evaluating Academics’ Awareness of the
Importance of Academic Turkish for Foreign
Students’ Education

Some of the academics (A3, A5, A7, A9, A11,
A13, A15) stated that an Academic Turkish
course is vital for foreign students and the nec-
essary academic studies must be carried out in

this field. One academic (A7) thinks that even aca-
demics are not adequately competent in Turkish.

Some of the academics (A2, A4, A10, A14,
A16) stated that foreign students  must read and
study the literature in their fields in order to be
successful in academic life. These academics also
pointed out that students must gain knowledge
about the occupational terms and concepts
through homework assignments. According to
academic A1, the term “Academic Turkish” does
not only contain field terms and concepts. This
academic believes that Academic Turkish for for-
eigners  is made up of a basic mathematical course
curriculum in mathematical departments. By math-
ematical course curriculum he/she means basic
mathematics and physics terms. Because of the
educational system in the countries of the for-
eign students who come to Turkey, they have
certain deficiencies in basic terms; they cannot
give enough feedback during lessons and thus
they are not successful. Academic A1 also point-
ed out that the field expert who teaches field terms
in Academic Turkish courses also must be very
competent in Turkish in every way. A different
activity idea from academic A6 is that he/she
matches foreign students with successful 3rd or
4th-year Turkish students in order to provide help
with their lessons and homework assignments.
This academic also mentioned that foreign stu-
dents are not active enough in lessons and thus
they cannot provide enough feedback for the
teacher; they are also shy about asking ques-
tions. According to him/her, foreign students
must attend courses in their faculties prior to
their undergraduate studies in order to be able
to adapt to the lessons.

Academic A8 stated that foreign students can
understand the terms and concepts in their field
courses as these words are similar to their En-
glish counterparts. Academic A12 said that for-
eign students are not active enough in lessons
and thus they cannot provide enough feedback
for the teacher, and that they hesitate to ask ques-
tions. He/she also believes that Academic Turk-
ish lessons should not be taught in a short peri-
od of time but as a long process. Academic A17
stated that lessons are mostly conducted in En-
glish since foreign students have difficulty speak-
ing and comprehending the field courses in Turk-
ish; homework assignments in English are ac-
cepted and answering questions in exams in En-
glish is also okay. Academic 18 said that stu-
dents are not very confident in lessons and thus
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they cannot produce feedback and hesitate to
ask questions during lessons.

3. Finding Out Whether Foreign Students that
Study at Faculties Face any Difficulties in
Following their Field Courses

The majority of the academics (A2, A6, A7,
A9, A10, A12, A15, A16, A17, A18) stated that
foreign students have difficulty understanding
their lessons because every profession has its
own terminology. They have the common opin-
ion that students cannot understand the terms
and concepts in particular and they cannot get a
clear image of these in their minds and therefore
they face challenges in the lessons. One aca-
demic (A12) pointed out that foreign students
are also shy about asking questions in the les-
sons. A4 stated that academics speak fast in their
lectures as they think students have a certain
competence in Turkish, and therefore it becomes
hard for foreign students to understand the les-
sons. Furthermore, examples and jokes in the les-
sons cannot be understood by those students
due to cultural differences. Spoken and written
language is different and thus foreign students
have a hard time making comments about the
lesson topics. Academic A13 stated that the lec-
turers speak fast during lessons because of the
over-density of the field courses and because of
this students have difficulty following the les-
sons. According to academic A3, foreign stu-
dents have difficulty not only understanding
academic terms and concepts but also the les-
sons in general because of the fast-spoken lec-
tures by the academics. There are more prob-

lems, especially in social science courses as they
require making comments. However, students
can understand mathematics courses by study-
ing at home even though they cannot under-
stand them during lessons. Foreign students
have difficulty comprehending concepts trans-
lated into Turkish, which is why academic terms
turn out to be very challenging for them in ex-
ams. Academic A5 stated that foreign students
certainly have difficulty in understanding field
courses and the main reason for this is that they
are not able to learn enough Turkish. Most for-
eign students think in English and then try to
translate what they are learning into Turkish and
so they experience certain problems. Academic
A1 believes that foreign students fail in our coun-
try simply because of the educational system in
their own countries. They do not understand the
exam questions and they cannot give feedback
to the teachers during the lessons, which is why
they experience some trouble in class. Some of
the academics (A14, A8, A11) declared that for-
eign students face difficulties in understanding
lessons, especially the oral parts of exams, and
that they prefer to give presentations in English
in some courses. Furthermore, another academic
(A8) acknowledged it is no surprise that foreign
students have difficulty in field courses since
these courses are very hard to understand, al-
though the students do not have any trouble
with the concepts as these field concepts ap-
pear very similar in English. Another academic
(A11) stated that foreign students have a hard
time understanding lessons in Turkish and thus
he/she communicates with those students in

Table 1: A centerpiece for academic success in the English language

Academic language Content

Speaking Level • Types of texts
• Kinds of texts
• Voice/Broad perspective
• Unity among sentences (through  connectors, for example)
• Coherence of thoughts
• Organization of the text or speech
• Transfer of thoughts

Sentence Level •  Sentence types – simple, compound, complex and so on.
• Sentence types – relative clause, coordinate sentence, adjective clauses
• Prepositional phrases
• Syntax (forms and grammatical structures)

Word/Word Group Level • Vocabulary – general, specific, technical, academic terms and
  expressions

• Words with multiple meanings
• Gerunds
• Expressional phrases
• Words with double meanings
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English knowing that teaching the lesson in Turk-
ish would be too difficult.

4. Measuring the Contribution of Foreign
Students’ Competence in Academic Turkish
to Academics’ Lectures in Their Fields

The majority of the academics (A2, A4, A5,
A6, A7, A8, A9, A10, A11, A12, A13, A15) believe
that foreign students’ familiarity with academic
terms and concepts in their own fields is of great
help for academics while lecturing; therefore stu-
dents’ writing skills and their ability to make com-
ments both increase, which contributes to their
understanding the questions. According to an-
other academic (A10), this case increases the
academics’ performance. Academic (A1) argues
that foreign students should be taught funda-
mental mathematics and physics concepts in
Academic Turkish lessons. As a result of this,
(A1) believes, his/her lessons and exams will be
more comprehendible thanks to students who
have already learned the fundamantal concepts.
Academic (A16) believes that if foreign students
take an Academic Turkish course beforehand,
this will save everbody time in class and improve
the students’ practice. Academics (A17 and A18)
acknowledge that it is not easy at all for foreign
students to understand their field courses, which
is why they generally prefer to lecture in English.
Academic (A3) reports that foreign students
have difficulty comprehending academic terms
and concepts translated into Turkish and they
overcome this problem by making use of English,
which covers the most common terminology in
the field’s language.

5. Evaluating the Necessity of Teaching
Academic Turkish Courses at TOMER
Institutes

The majority of the academics (A1, A2, A5,
A6, A7, A8, A11, A12, A13, A14, A17, A18) ac-
knowledged that Academic Turkish courses

should be given at TOMER institutes and their
coordination should be done by the TOMER in-
stitutes. In addition to this, one academic (A1)
argued that TOMER institutes should teach Ac-
ademic Turkish courses by covering not only
basic mathematics and physical concepts but
also Turkish grammatical structures, and basic
terms and concepts of the field. Yet another aca-
demic (A5) pointed out the need for cooperating
with field experts from different disciplines while
teaching Academic Turkish courses and even
coworking with language, history, and geogra-
phy experts. Another academic (A11) argued that
Academic Turkish can be given as an introduc-
tory course by TOMER and that scientific style
should also be taught in Tomer institutes when
writing article, report, and  studies etc in the var-
ious fields. Two of the academics (A9 and A10)
agreed that TOMER institutes can teach Aca-
demic Turkish; however, there must be separate
classes for each department in order for it to be
successful. These academics also pointed out
that TOMER institutes should teach these Aca-
demic Turkish courses by cooperating with field
specialists in their departments.  A few of the
academics (A3, A4, A15, A16) argued that Aca-
demic Turkish course should be given by field
experts in their departments.

A4 claims that teaching Academic Turkish
courses at TOMER can only be possible with a
special effort by experts in Teaching Turkish to
foreigners, and that field experts can teach this
better. A3 stated that there are many different
departments in the faculties, and each of these
departments has its own terminology; therefore,
teaching Academic Turkish courses at TOMER
institutes would not be appropriate.

6. Do Academics Think That Academic
Turkish Lessons Should be Taught by Field
Experts or Turkish Experts? Why?

Some of the academics (A1, A2, A5, A6, A9,
A10, A12, A13, A15, A17, A18) argued that Aca-

Table 2: Draft of Turkish teaching guide lesson hours

Level Totalhours   Normal Academic Number of Weekly lesson    Hours of        Total
education    Turkish    weeks      hours    maximum      hours of

    monthly    maximum
    absence      absence

A1 960 800 180 32 30 (All Year) 22 100
A2 780 630 150 32 25 (All Year) 20 90
B1 600 500 100 32 20 (All Year) 16 80
B2 420 340 80 14 30 (1st Semester) 22 50
C1  3501 240 110 14 25 (1st Semester) 20 40
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demic Turkish courses should be provided at
TOMER institutes and faculties in cooperation
with field experts and Turkish lecturers. Academic
A1 argued that TOMER institutes should teach
Academic Turkish courses by covering not only
basic mathematics and physical concepts but
also Turkish grammatical structures and the ba-
sic terms and concepts of a given field. However,
basic mathematics and physical concepts in Aca-
demic Turkish at TOMER institutes should be
taught together with Turkish grammatical struc-
tures by lecturers of Turkish, and these lecturers
should have acquired enough knowledge from
field experts so as to be able to teach the basic
terms and concepts. He/she also states that field
experts should be assigned to teaching foreign
students the terms and concepts of their field, but
they need to be very knowledgable about the
Turkish language. Turkish experts should be in
touch with field experts and co-teach the Aca-
demic Turkish courses. A5: Academic Turkish
courses should be taught at TOMER institiutes
by coworking with field experts and language, his-
tory, and geography experts.

Academic A6 highlighted the importance of
cooperation between field experts and lecturers
of Turkish in teaching Academic Turkish and that
field experts are prone to making mistakes in writ-
ing and forming Turkish sentences. He/she also
believes that only general concepts and terms
can be taught in Academic Turkish courses and
it would very hard to teach the terminology for
each department separately. According to aca-
demic A12, basic mathematical and social terms
should be taught at TOMER institutes, but con-
cepts and terms regarding the field should be
given by field experts in their faculties. A few of
the academics (A3, A4, A7, A8, A11, A14, A16)
think Academic Turkish courses should be giv-
en by field experts in their faculties. A3 stated
that TOMER  teaching Academic Turkish to for-
eigners without support from the faculty depart-
ments would be inappropriate. A11 argued that
Academic Turkish courses should be taught by
field experts but style studies concerning the field
literature should be carried out by the TOMER.
From A14’s point of view, students should also
be given homework assignments such as read-
ing scientific studies from their field because they
should learn the concepts and terms within a
context. A16 believes that Academic Turkish
courses should be given by field experts;
TOMER institutes can prepare worksheets in-

cluding the technical terms from a given field for
foreign students.

7. Should Academic Turkish Lessons be Given
to Students Prior to Their Undergraduate /
Postgraduate Degree or Along With Their
Undergraduate Degree? Why?

Some of the academics (A1, A2, A6, A11, A12)
argued that Academic Turkish courses should
be given at TOMER during the second semester
or during the first year in the faculties. Accord-
ing to a few academics (A1, A11, A12) academic
concepts and terms from the various fields
should be given by field experts, but fundamen-
tal mathmetical terms that make up the basis of
engineering courses should be taught by
TOMER. Some of the academics (A3, A4, A7,
A8, A14, A15, A16) think field experts should
teach Academic Turkish courses during the un-
dergraduate period. Some other academics (A5,
A9, A10, A13, A17, A18), however, argued that
Academic Turkish courses should be given at
TOMER with the help of field experts prior to the
undergraduate period.

8. How do Academics Think that Academic
Turkish Lessons Should be Taught?

Some of the academics (A2, A5, A7, A12, A13,
A18) interviewed stated that Academic Turkish
courses should be taught under the coordina-
tion of TOMER and in cooperation with field ex-
perts. A5 argued that language, history, and ge-
ography experts should also lecture in Academ-
ic Turkish courses. A few of the academics (A8,
A9, A10, A15, A16, A17) believe that Academic
Turkish courses should consist of making for-
eign students read scientific articles in their fields
and prepare homework assignments. Academic
A1 argued that Academic Turkish courses
should consist of teaching terms and concepts
in a given field not only in Turkish but also in
other languages, which will help the students’
perceptions. He/she also believes that first of all
basic mathematical and social terms should be
taught; students should be given assigned pre-
sentation topics about their own fields; subjects
of special significance in Turkish grammar should
be taught in connection with technical terms;
basic definition sentences should be quoted
from journals, books, and articles in their field
and grammar topics should be taught based on
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these sentences; sentences in academic writing
should be specified and these sentences should
be connected via connectors according to their
meaning. Academic A3 stated that Academic
Turkish courses should be taught throughout
the academic year; literature samples including
academic terms should be studied; the vocabu-
lary of fundamental concepts should be used;
worksheets on field terminology should also be
used. Academic A4 thinks Academic Turkish
courses should be given with special care paid
to foreign students’ level of Turkish; subjects
that are fully understood should be revised; gen-
eral and common terms should be included.

Academic A6 argued that Academic Turkish
courses should be divided into two parts, math-
ematical and verbal; they should also be catego-
rized according to faculty; they should be taught
at TOMER with general concepts and terms;
cooperation with TOMER is crucial; field experts
from different departments should teach litera-
ture samples of their fields under TOMER’s co-
ordination; recordings of lessons from different
fields should be shown to students at distance
education registration offices and this should
be a minimum 3 hours per week.

According to Academic A11, Academic Turk-
ish courses should also cover the scientific style,
which is essential for writing reports, articles,
papers etc. Academic A14 believes that Academic
Turkish courses should be spread throughout
the academic year; students should read aca-
demic articles and they should be able to see the
concepts and terms in context.

It is still uncertain by whom and through
which institutions the Academic Turkish lessons
will be provided for foreign students in Turkish
universities. The lack of source and instructor
about academic Turkish distrup the educational
teaching. It is a necessity that concerned
institution(s) take the matter into consideration
as soon as possible, taking into account differ-
ent opinions of the experts.

CONCLUSION

1. Most of the academics in the study under-
stand the term “academic Turkish” as sci-
entific Turkish language with professional
terms. Some academics, on the other hand,
think the term “academic Turkish” is not
only made up of field concepts and terms.

2. They agree that engineering terms mostly
originate from English.

3. Foreign students that study at faculties
should be encouraged to actively partici-
pate in lessons.

4. The field experts who teach field terms in
Academic Turkish courses must be highly
competent in Turkish in every way.

5. Based on the The Constitution of the Re-
public of Turkey Law No 2709, Part 3, Arti-
cle 42 “No language other than Turkish
may be taught as a mother tongue to Turk-
ish citizens at any institutions of training
or education,” courses should be conduct-
ed in Turkish in educational institutions.
However, interviews with academics re-
vealed that courses in some faculties are
conducted in English rather than Turkish;
students are assigned homework in En-
glish; and students make presentations in
English as well. The reason for this is that
foreign students do not know Academic
Turkish and lecturers allow them to use
foreign languages so as to make things
easier for them.

6. Some academics stated that since some
field terms are very similar to English, stu-
dents that know English can understand
these concepts and terms more easily.

7. Foreign students’ familiarity with the aca-
demic terms and concepts in their own
fields is of great help for academics while
lecturing, as students’ writing skills and
their ability to make comments increase.
This also motivates students in class and
saves time.

8. According to some academics, Academic
Turkish courses should be given in
TOMER institutes and their coordination
should be done by TOMER; there are many
different departments in faculties and each
of these departments has its own termi-
nology, therefore Academic Turkish cours-
es should be taught by field experts in the
faculties; Academic Turkish courses at
TOMER should be coordinated by
TOMER in cooperation with field experts
from different departments; Academic
Turkish courses at TOMER should also
include basic mathematical and physical
concepts and fundamental concepts and
terms should be given together with Turk-
ish grammatical structures; Academic
Turkish can be given as an introductory
course by TOMER. In addition, scientific
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style should also be taught to students
with regard to writing reports, articles etc.
in the field.

9. Lecturers of Turkish who teach basic math-
ematical and physical concepts in Academ-
ic Turkish courses at TOMER should gain
enough knowledge from field experts in
order to teach fundamental terms and con-
cepts.

10. Basic mathematical and social terms
should be taught at TOMER; concepts
and terms should be taught by field ex-
perts in faculties.

11. According to some of the academics, Ac-
ademic Turkish courses should be given
by field experts during the undergraduate
period and students should learn concepts
and terms slowly throughout their four-
year education; this should be provided
at TOMER with the support of field ex-
perts prior to the undergraduate period;
academic concepts and terms should only
be taught by field experts but fundamen-
tal mathematical terms that make up the
basis for engineering courses should be
taught by TOMER.

12. The reasons for the difficulties that for-
eign students face in lessons are as fol-
lows: Educational systems in their coun-
tries are not adequate; they lack the back-
ground knowledge of basic terms; at
TOMER, they cannot learn Turkish well
enough to carry out thier academic stud-
ies; lecturers of field courses do not take
the low potential of foreign students into
account in lessons; these students do not
know the concepts and terms of the field
literature; they do not give feedback to
lecturers about subjects that they do not
understand in lessons; they remain shy;
they have trouble making comments about
the lessons’ topics as spoken and written
language is very different; social courses
in particular require making comments; stu-
dents try to translate what they learn into
Turkish according to the logic of their own
language; lecturers speak too fast during
lessons because of the density of the field
courses.

13. Academic Turkish courses should be di-
vided into mathematical and social depart-
ments; they should also be categorized
based on faculties; they should be taught

with the inclusion of general concepts and
terms; cooperation with TOMER is essen-
tial; field experts from different departments
should teach literature samples from their
fields under TOMER’s coordination; re-
cordings of lessons from different fields
should be shown to students at distance
education registration offices; these cours-
es should be conducted taking into con-
sideration the low levels of foreign stu-
dents; subjects that are not fully under-
stood should be revised; subjects should
be taught bit by bit throughout the aca-
demic year; literature reviews including ac-
ademic concepts should be carried out;
dictionaries with basic concepts should be
used; worksheets on the terminology
should be used; students should read sci-
entific publications and learn concepts and
terms in context; students should be as-
signed to give presentations; basic sen-
tences should be quoted from journals,
books, and articles from a given field and
grammar topics should be taught using
these sentences.

RECOMMENDATIONS

It can be conclude that Turkish a foreign lan-
guage having more interest nowadays and sci-
entific studies must be done in the field of Aca-
demic Turkish. Efforts toward the preparation of
courses and homework materials in Academic
Turkish courses for foreigners should be in-
creased and lecturers of Turkish and field ex-
perts at TOMER must always cooperate in terms
of teaching Academic Turkish to foreigners. Ac-
ademic terms and concepts of different fields
should be taught by field experts in their facul-
ties. The field experts who teach field terms in
Academic Turkish courses must be highly com-
petent in Turkish in every way. Academic Turk-
ish courses should be conducted over a long
period, as suggested by YTB (Presidency for
Turks Abroad and Related Communities) in the
Draft Guide for Teaching Turkish. Words with
their Turkish counterparts should be a priority
when teaching the concepts and terms of a giv-
en field in Academic Turkish. That is because
one objective of Academic Turkish courses for
foreigners is also to teach them scientific con-
cepts in Turkish. Hardworking Turkish students
from higher-level classes in faculties should be
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matched with foreign students to help them im-
prove in their courses. Foreign students should
attend lessons in faculties prior to their under-
graduate period in order to adapt to the lessons.
Foreign students should carry out literature
searches and read in their fields in order to be
successful in their academic lives. Academic
Turkish courses at TOMER should start from
the intermediate level; they should be divided
into groups like social sciences, natural and ap-
plied sciences, and medical sciences; they should
contain the basic concepts and terms of these
three sciences; foreign students should be giv-
en worksheets including technical terms in their
fields; scientific styles in field literature should
be covered; topics should be spread over a long
educational period; concepts and terms should
be taught in context with the help of scientific
publications; students should be asked to pre-
pare presentations in different fields. A common
draft plan should be created as a result of efforts
in the field of Academic Turkish for foreigners
and the course content should be developed
accordingly.

NOTE

*This article was presented at the 1 st Internation-
al Conference on Lifelong Education and Leader-
ship, in Olomouc, Czech on October 29-31, 2015.
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